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ABSTRACT

Foreign Language Anxiety and Emotional Intelligence:
A Study of EFL Students in Taiwan
(December 2003}

Chuan-Ta Chao: B.A. — National Taiwanese University
M.A., Adelphi University

Dissertation Chair: Lento F. Maez, Ph.D.

Although several studies were conducted in recent years on foreign
language anxiety and emotional intelligence skills, very few, if any, have
specifically focused on exploring the connection or relationship between them.
The main focus of this study was to examine the association between these
two components among private college students who learn English as a
foreign language in Taipei, Taiwan.

The sample population for this study was 306 private college students
who enrolled as freshmen or sophomores in English in fulfillment of their
study requirements. Data for the study were collected by using
questionnaires that determine levels of foreign language anxiety and
emotional intelligence skills. Descriptive statistics, comparison of means, and
Pearson correlational statistical procedures were applied to examine the
relationship between foreign language anxiety and emotional intelligence

skills across gender and language anxiety level.
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The quantitative findings indicated that there is a significant
relationship between foreign language anxiety and total emotional
intelligence skills. Results also suggest that gender difference has an impact
on how emotional intelligence skills are employed. Although this study did
not focus on comparable cross-cultural groups, analysis indicates that
emotional intelligence skills can serve as a global indicator of academic
achievement and language learning.

This study was significant in that it provides valuable data to those
who serve on the front line of education. The research results may serve as a
guide for foreign language teachers in terms of helping them to increase their
understanding of language learning from the learner’s perspective. This
study can also provide insights into how educators can develop interventions
to decrease language anxiety among EFL students. In addition, by
understanding students’ emotional intelligence skills and their relationship
to language anxiety (and thus academic achievement), strategies and
interventions to improve learners’ self-confidence and lower their language

anxiety can prove beneficial to all stakeholders.
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CHAPTER I

INTRODUCTION

Language learning is a complex process (Young, 1991a). It addresses
fundamental issues such as the components of language, cognition, learning behaviors,
prior language experience, learner personality, classroom circumstance, culture,
pragmatics, and intergroup relations (Young, 1991a; Moraes, 1996; Huebner, 1998). This
study explores factors that may influence foreign language learning such as foreign
language anxiety and one’s emotional intelligence. The current chapter presents an
introduction to second language learning, including both concepts of foreign language
anxiety and emotional intelligence. In addition, the purpose of the study, research
questions, significance and limitations of the study are addressed.

According to Ellis (1997) the term “second language acquisition” can refer to
“any language that is learned subsequent to the mother tongue. Thus, it can refer to the
learning of a third or fourth language” (p.3). Researchers have studied second or foreign
language development from the perspective of either first or second language acquisition.
For instance, the underlying assumption of contrastive analysis (CA) claimed that the
errors that learners make can be traced to the interference of the first language system
with the second language system. Language itself is a formation of ‘habits’ and to
develop a second language is to establish a new set of ‘habits’ (Ellis, 1994, 1997). Those
linguistic elements that are similar to the learner’s native language will be relatively
simple for learners to pick up. On the contrary, those elements that are different will
cause learning difficulty (Ellis, 1994).

In addition, Cummins (1984), in the early 1980s, suggested two types of

proficiency—basic interpersonal communication skills (BICS) and cognitive/academic
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language proficiency (CALP). The former skills require oral fluency and sociolinguistic
appropriateness and these skills are developed as a result of exposure to a language
through communication. The latter proficiency consists of the linguistic knowledge and
literacy skills for academic settings and is developed to express complex thoughts
verbally in contexi-reduced and cognitively demanding situations—situations where most
foreign language learners develops anxiety when learning a foreign language (Horwitz,
Horwitz, & Cope, 1986).

Foreign or second language learners usually encounter difficulties in the mastery
of listening, speaking, reading, and writing. In order to develop learner’s second language
skills, several teaching approaches were developed such as the Audiolingual Method
(ALM) of the late 1940s and 1950s and Cognitive Academic Language Learning
Approach (CALLA) of the early 1990 (Richards & Rodgers, 1986; Ellis, 1994; Richard-
Amato, 1996; Oxford, 1999; Brown, 2000; Baker, 2001).

Another difficulty in the learning process comes from learner’s internal
mechanism and external environment. As Gardner (1993) pointed out language is a tool
for communication, learners usually suffer from using the target language and have the
feelings of alienation with the unfamiliar L2 environment and culture (Richards &
Rodgers, 1986; Ellis, 1994; Richard-Amato, 1996; Oxford, 1999; Brown, 2000; Baker,
2001).

Krashen and Terrell (1983) proposed that attitudinal variables such as motivation,
self-esteem, and anxiety are related to success in second language acquisition. They
called this the affective filter hypothesis. The affective filter is likely to be raised when
learners have low motivation, little self-confidence, and high anxiety, therefore, the

intake of language input will be limited. Learners with high motivation and self-






